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About this report

Purpose

The purpose of this report is to give the approved provider notice of the outcome of the rating
assessment and the rating levels for their education and care service (under section 136 of the
Education and Care Services National Law).

The goals of the report are to provide:

o an assessment of the education and care service against the National Quality Standard (NQS)
and the National Regulations

o the reasons for rating the service at each level

o support for the ongoing quality improvement of the education and care service

The rating system

The National Regulations prescribe the rating levels within the assessment and rating process
(regulation 57). The rating levels are:

o Exceeding National Quality Standard

o Meeting National Quality Standard

o Working Towards National Quality Standard

o Significant Improvement Required

Further information on how ratings are determined is available in the Guide to Assessment and
Rating for Services, available on the ACECQA website at www.acecga.gov.au.
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Assessment and rating visit details

Type of service

Long Day Care M Outside School Hours Care (OSHC) [
Family Day Care [N Preschool/Kindergarten M
Nominated Supervisor June Cowin
Educational Leader June Cowin

Primary Contact

(for assessment & rating) Jdne Cowln

Quality Im'provement Plan 16 June 2016
Date Received

Visit/s

Date 22 June 2016

Authorised officers

Name 1

Name 2

Further information (if applicable)

Laura Preschool is a Department for Education and Child Development (DECD) standalone
kindergarten which offers preschool education for children in the year before they start school.
The service belongs to the Upper Mid North Partnership which encompasses preschools, primary
schools, secondary schools and community schools in Burra, Crystal Brook, Gladstone,
Jamestown and Laura.

The preschool education program operates from 8:45 am to 3:15 pm every Monday and
Wednesday and on some Fridays of each term. The service is located across the road from the
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Laura Primary School. Twelve children are enrolled in the preschool program.

The service also operates a rural care program for children from birth to 12 years of age offering
care for school aged children before school and after school and preschool age children between
8:00 am to 6:00 pm for 48 to 50 weeks a year. Twenty families make use of the rural care
program. Rural care is fully integrated with the preschool program on Monday, Wednesday.and
Friday and operates with a single worker while preschool educators are on site; an additional
worker is rostered in the afternoon to assist with the school aged care program. On Tuesday and
Thursday rural care operates as a two worker program.
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Quality Area 1 — Educational program and practice

An approved learning framework informs the development of a curriculum that enhances each

SENTCELGR child’s learning and development.

Evidence for Standard 1.1

The service’s philosophy which highlights educators’ commitment to a developing a culture that
maximises each child’s learning and development opportunities is a key driver of curriculum
development at the service. The service’s philosophy makes it clear that positive relationships
between children, families, educators and the wider community are the foundation of learning.
Educators aim to ensure each child’s well-being by promoting optimism, agency, encouraging
curiosity and a positive disposition toward learning. Thus the service’s philosophy aligns well with the
principles, practices and outcomes of the Early Years Learning Framework (EYLF) and these were
evident in educator practices and documentation sighted on the day of the assessment and rating
visit. These key curriculum drivers are complimented by other influences on ongoing curriculum
decision making and development including the service’s vision, families aspirations for children,
building community, DECD priorities (e.qg. literacy, numeracy, transitions) and Quality Improvement
Priorities (QIP). For example, sustainability is a key QIP priority and curriculum for children has
included a range of opportunities to learn about and care for their environment such as using a Wipe
Out Waste (WOW) audit tool to sort and monitor rubbish collected after eating for a week.

Educators are thoughtful and intentional in the design and development of curriculum and they are
committed to assessing children’s leaning and development (refer to standard 1.2) and seeking out
their views and in particular their likes and dislikes to inform ongoing curriculum development.
Documentation sighted, discussions with educators and observations of educators’ interactions with
children emphasise the flexible and responsive nature of curriculum. Play experiences were open-
ended encouraging child-initiation and direction. Educators skillfully supported children following
their interests, scaffolding their learning and empowering them to direct their own learning. For
example, during the assessment and rating visit educators supported children who wanted to create
a café enabling them to move materials from the sandpit into another area, asking open-ended
questions to stimulate children’s thinking and creativity and acting as co-players to enrich children’s
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learning.

Support for every child’s active participation is also embedded in the program with educators being
responsive to individual children, supporting and scaffolding their learning and breaking down tasks
when necessary to enhance achievability and increase children’s level of engagement with the
program. Educators also create a differentiated learning environment that enables multiple entry
points for every child. On the day of the assessment and rating visit there was a wide range of open-
ended learning experiences available that catered for engagement of children of varying abilities. For
example indoors, socio-dramatic play (i.e. dress ups), blocks, play dough, collage, writing table,
library corner and various games and other construction materials were available to children.
Outdoors, there were a range of opportunities for socio-dramatic play within the cubby, sand pit and
mud kitchen. The outdoor environment offered opportunities for physical activity with swings, a
slide, bikes and painting available to children. Educators also provided natural materials (e.g. pine
cones, twigs, stones in baskets) and other loose parts for children to explore. Children were
observed independently making choices to engage in a wide range of play experiences and also
accessing materials available or seeking support to access materials.

Educators have actively worked on establishing routines and programming in ways that support
children’s independence and maximise their engagement in learning. For example, children go to the
refrigerator to get their lunch boxes at snack and lunch times and take them to the snack tables on
the verandah and when they are finished they put their lunch boxes back in the refrigerator. The
program offers a balance of opportunities for children to engage in self-initiated play (indoors and
outdoors simultaneously) and group experiences. Group time experiences provide opportunities for
educators to support literacy and numeracy learning, social and emotional wellbeing and musical and
movement development. There is a natural flow around routines and it was evident that children
were familiar with routines. Transitions between routines flowed smoothly.

Programming processes used by educators at the service are displayed prominently for families
along with the service’s philosophy and the program for children. This display provides detailed
information about individual decision making steps in the planning cycle, goals for children and how
children’s engagement in learning experiences contribute to each of the five EYLF learning outcomes.
To compliment this information a list of play experiences being offered as part of the program for the
day are listed on a whiteboard near the entry door to the service along with other important notices
for families. The preschool and rural care programs are integrated and thus the rural care program
displayed for families focuses on highlighting goals for children. The fortnightly newsletter for
families also provides information for families about broader goals for children and their learning and
development as a group. The service also has a closed Facebook page where general information
about the program for children is also available to families. All children enrolled in the preschool and
rural care program have portfolios in which their learning and development is documented. The
portfolios include samples of children’s drawing and writing with annotations about learning and
development with links to the EYLF outcomes (or My Time Our Place Outcomes (MTOP) for school
aged children enrolled in the rural care program). Portfolios also include learning stories with
photographs of children engaged in play and links to the EYLF outcomes as well as children’s
responses to interview questions about the things they enjoy doing the most at home and at
preschool.

Exceeding NQS
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Educators and co-ordinators are focused, active and reflective in designing and delivering the
program for each child.

Evidence for Standard 1.2

Educators are focused, active and reflective in designing and delivering a program for each child.
This is achieved through a commitment to documenting and critically reflecting on children’s learning
and development as both individuals and groups and questioning how children’s learning and
development can be scaffolded and extended. This supports educators’ intentionality in the
implementation, review and revision of the program and more specifically their intentional
interactions with groups and individual children.

Educators make a priority of and are deliberate and thoughtful in assessing and recording children’s
learning continuously as part of their ongoing cycle of planning, documenting and evaluation.
Documentation sighted during the assessment and rating visit highlights that educators record
children’s learning and development daily making jottings which are transferred to individual
children’s documentation and assessed against the EYLF outcomes, learning processes, learning
dispositions and literacy and numeracy indicators. The analysis of children’s learning and
development and information gathered from families during ‘parent chats’ (refer to standard 6.2)
inform the formulation of group goals and individual goals which are the basis of individual learning
plans for each child.

Educators also use other tools to support their assessment of children’s learning and development,
inform curriculum development and program planning and improve practice. For example, the EYLF
practice based document ‘Developmental milestones and the Early Years Learning Framework and
the National Quality Standards’ is used by rural care educators to support them in assessing
children’s development against developmental milestones. Preschool children’s communication is
assessed by educators using ‘Yakka Tracker’ an Early Years Communication Audit Tool which
identifies proficiency in communication and enables educators to identify strategies to support the
development of children’s communication. To evaluate how their practice supports children’s
communication proficiency educators monitored their conversations with children to identify how
frequently and with which children they were able to engage a minimum of five exchanges
recommended by the ‘Strive for Five’ program during a conversation. The evaluation provided a
baseline from which educators could improve their practice and better support children’s
communication proficiency.

Educators’ daily critical reflections on teaching and learning inform ongoing daily development of
curriculum based on children’s ideas and interests and abilities. Daily critical reflections also provide
detailed ongoing evaluation of the program that informs continuing reflective discussions amongst
staff and enables critical review, revision and design of the program for the next fortnight.

Educator’s ability to be consistently responsive to children’s ideas, play and engage in intentional
teaching to extend children’s learning is supported by the interactive processes of assessment and
cyclic planning that drive development of the program. On the day of the assessment and rating visit
educators were seen using a range of intentional teaching strategies including modelling and
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reinforcing, describing and breaking down tasks, encouraging and praising children, using open
ended questioning to support problem solving and providing provocations to support socio-dramatic
play. For example, when an educator heard children call out ‘we are making a café’ she said, ‘What
sort of food do you serve?’ Children responded ‘everything even donuts’. The educator continued to
engage the children asking, ‘Oh what sort of cake can I get?’ ... ‘Okay can I get chocolate cake?’ and
then sitting with them while they served her coffee and cake. Another educator supported children to
engage imaginatively saying ‘oh I can hear some-one saying that the new zoo is over there’ as she
pointed in the direction of the sandpit. The educator continued responding to the child initiating the
play and encouraging other children to engage ‘yes we are coming to see your zoo’ ... ‘is there a zoo
keeper at the zoo’ ... ‘wonder what animals we are going to see’.

Standard 1.2 is rated Exceeding NQS
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Quality Area 1 summary

QA1 Minor Adjustment Notes
QA1 Quality Improvement Plan Notes

QA1 Compliance Notes

For Quality Area 1, is there an unacceptable risk to the health, safety or wellbeing No
of children?

Regulation 62(2) prescribes that an Exceeding National Quality Standard rating may only be given
for Quality Area 1 for an education and care service that educates and cares for children who are in
the year that is 2 years before grade 1 of school if the service either provides a preschool program
or has a documented arrangement with an approved provider of another education and care service
to provide a preschool program and informs parents of this arrangement.

Does the service educate and care for children who are in the year that is 2 years
Yes
before grade 1 of school?

Does the service have a preschool program? A preschool program means an early

childhood educational program delivered by a qualified early childhood teacher. Yeg

Quality Area 1 is rated Exceeding NQS
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Quality Area 2 - Children’s health and safety

Evidence for Standard 2.1
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All injuries are recorded in the services first aid log and a standard DECD Incident, Injury, Trauma
and Illness Report form is completed with details of the injury and first aid administered. The report
is placed into the family’s communication pocket and families read and sign the form. This process
was explained to families in the first newsletter for the year. For more serious injuries, first aid is
applied and families are called immediately. In addition, to making an entry in the first aid log and
completing an Incident, Injury, Trauma and Illness Report form an entry is made into the DECD
Incident Management Reporting System (IRMS) by the director. If necessary the approved provider
DECD makes a report to the Regulatory Authority.

The director stated that depending on the nature of the symptoms experienced in the case of illness
the child is separated from other children and made comfortable. Families are contacted immediately
and the illness is recorded on an Incident, Injury, Trauma and Illness Record form. If a case of
infectious illness is confirmed families are informed via a notice placed on the whiteboard at the
entrance to the service as well as near the sign in/out sheet. All families receive a copy of the
relevant fact sheet about the illness available in Staying healthy in child care which provides
information about symptoms and exclusion periods.

Children are supported to wash their hands before meals, after toileting and messy activities. An
educator supervises hand washing in the bathroom before meals prompting children to use the
visual hand washing procedures displayed near the hand basins. During the assessment and rating
visit educators were observed reinforcing hand washing procedures and reminding children about
hand washing procedures as necessary. Children were observed washing their hands independently
at other times.

Recommended best practices for changing nappies and cleaning nappy change areas are displayed in
the bathroom. Educators were observed using these procedures when changing nappies. The service
implements a range of other practices to maintain a hygienic environment. For example tables are
wiped regularly and bathrooms are checked and cleaned during the day as necessary. The
environment was also arranged in a way to support educators to implement recommended best
practices to maintain the highest standards of hygiene when responding to children’s needs. For
example, gloves and tissues were strategically placed around the service so they were easily
accessible to educators should they need to respond to situations such as a child with a runny nose.

Children are provided with a range of opportunities to engage in both active and restful learning
experiences of their choosing during free play. Indoors there is an area where children can sit and
read books as well as various table activities (e.g. play-dough, collage and writing). In the outdoor
area there were many areas of the garden which provided opportunities for children to engage in
quiet exploration. A bamboo ‘hut’ was also set up with cushions and books for children to use. In
addition, after lunch each day there is ‘quiet time’ during which children engage in rest and
relaxation. This time includes some soft relaxing music playing in the background with a variety of
other relaxing activities being offered. Some of the relaxing activities include reading stories and

yoga.

The sleep requirements of children attending rural care are well documented and these are reflected
in routines. Infants have their own cots in a sleep room which are monitored by educators.

Standard 2.1 is rated - - Exceeding NQS
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Standard 2.2 R Healthy eating and physical'activity are embedded in'the program for children.

221 | EHealthy eating is promoted and food and drinks provided by the service are nutritious and | Met
. | | appropriate for each child. |
222 | %Physical activity is promoted through planned and spontaneous experiences and is i Met

| {appropriate for each child.

Evidence for Standard 2.2

The foundation of the service’s Food and Nutrition Policy is the DECD Right Bite, Easy Guide to
Healthy Food and Drink Supply for South Australian Schools and Preschools. The service’s policy
clearly outlines the benefits of healthy eating patterns, provides an explanation of the Right Bite
colour spectrum classification of the nutritional value of foods, and a summary of recommended and
non-recommended foods based on Right Bite guidelines.

Snacks and lunches are provided by families for children. Families are well supported to provide
shacks and lunches consistent with the service’s Food Nutrition Policy. For example, in addition to
the information provided in the service’s policy the handbook for families describes foods that meet
the service’s policy and an Obesity Prevention and Lifestyle (OPAL) brochure and lunch box ideas are
included in the enrolment pack for families. Families are encouraged to provide fruit, vegetables,
yoghurt or cheese for shacks and sandwiches and salads for lunch. Reminders about the service's
Food and Nutrition Policy and ideas for lunch boxes are included regularly in newsletters.

The service is committed to promoting children’s nutritional knowledge and encouraging healthy
eating patterns and this is embedded in the curriculum. For example, children are often engaged in
cooking experiences sometimes using produce from the service’s garden which provides
opportunities for educators to support children to learn about healthy eating. Educators have also
implemented the ‘Eat a Rainbow program with the support of the OPAL program run by the local
council. The director stated that after initially running the Eat a Rainbow program at preschools in
the district the local council had provided a kit for preschools to share to guide them in
implementation of the Eat a Rainbow program. Preschools in the local council area share the kit and
implement the *Eat a Rainbow’ program each year.

Educators were also observed talking to children about what they were eating, its nutritional value
and their enjoyment of the food. For example, educators commented on the cut vegetables a child
had in their lunch box noting the colours of the vegetables and how good vegetables are for health.
Educators also encouraged children to eat fruit at snack time and savoury foods before eating other
foods in their lunch boxes at lunch time.

Families provide water in drink bottles for children and educators refill children’s drink bottles from
the insulated beverage container on the verandah. Children remove their drink bottles from their
bags when they arrive at the service and place them on a table where they are easily accessible.
Children pick up their drink bottles and take them with them to where they are sitting for meals.
Educators were observed encouraging children to have a drink at both snack and lunch time.

A variety of open-ended learning experiences to engage children of all abilities were available to
promote physical activity. Educators were observed supporting all children to engage in a range of
physical activities of their choosing indoors and outdoors during the assessment and rating visit.

Indoors there were a range of learning experiences planned to promote and support fine motor
development, dexterity and coordination for children to choose from. These included play-dough,
puzzles, writing table, construction and dress ups. On the verandah there was also a range of
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learning experiences including musical instruments for children to explore.

Children had many opportunities to engage in gross motor activity to support the development of
balance and coordination as well as strengthen muscles in the outdoor area. The outdoor area is
large and includes a board walk, bridges and slides and a bike track and thus provides lots of space
for children to walk, run and cycle (refer to standard 3.1). Play experiences offered included sandpit
play, mud kitchen play, swings, a climbing obstacle course with multiple entry and exit points
enabling children to select their own challenges, and climbing the ‘climbing tree’ under supervision of
educators. Educators were attuned to children’s engagement in physical challenges and were
observed supporting and encouraging children in their choice of physical activity.

Documentation sighted highlights the range of opportunities for children to engage in physical
activity of their choosing and of interest to them as well as how educators build on children’s
interests in physical activity. For example, children’s interest in camping socio-dramatic play has
been facilitated through educators’ ongoing provision of resources to support this play. Individual
children’s interest in activities such as learning to write their names has also been facilitated by
educators.

The director stated they make the most of opportunities to engage children in physical activity when
they are out and about in the community. For example children regularly visit the local community
playground and make use of the oval at the local primary school.

Standard 2.2 is rated

Exceeding NQS
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Standard 2.3 § Each child is protected.

Evidence for Standard 2.3

locating and relc mselves through
lnd|V|duaI Chlld
. Educators comi
to support sustaln'

ask an educator when they
en wanted to climb the

In prepafatnon fo
the range of situ:




emergency procedures take place regularly each term. After an initial discussion about emergencies
the procedures are practised three times during the day; before lunch, after lunch and after group
time.

Educators are aware of their roles and responsibilities to respond to children at risk of abuse and
neglect. The director stated that any concerns noted by educators are reported to the Child Abuse
Report Line (CARL). As noted earlier the service implements the KS:CPC which follows a pattern of
introducing more complex concepts to build on the themes of the right to feel safe and the how to
keep ourselves safe over the course of the preschool year.

The director stated that the implementation of the KS:CPC is discussed formally at governing council
meetings and ‘parent chats’ (refer to standard 6.2). Educators also discuss the implementation of
the KS:CPC with families informally and there is also a brochure available for families about

protective practices.

Exceeding NQS

‘Standard 2.3 is rated
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Quality Area 2 summary.

QA2 Minor Adjustment Notes

QA2 Quality Improvement Plan Notes

QA2 Compliance Notes

For Quality Area 2, is there an unacceptable risk to the health, safety or wellbeing
of children?

Quality Area 2 is rated Exceeding NQ




Quality Area 3 - Physical environment

Standard 3.1 f] The design and location of the premises is appropriate for the operation of a service.

Evidence for Standard 3.1

The service bwldmg is located on a large area of land. A fruit orchard has been established at the
front of the servi "e and there are several ralsed garden beds |n his area along W|th th ompost bin
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families sign children in and out. Rural care educators make use of this space to maintain children’s
documentation.

The premlses, furniture and equipment are safe clean and well maintained; this is a high priority for
the service as highlighted by educators completmg daily hazard checks and risk assessments (refer

to standard 2.3) and implementing practices to maintain a clean and hyglenlc environment (refer to
standard 2.1).The service is cleaned every evenlng

Maintenance of the service is predominantly managed through DECD processes. Given the location of
the service DECD engage local contractors to completed ongoing maintenance of the service. For
example, a local electrician completes electrical testing and tagging. The grounds person from the
local primary school sometimes comes to service to help with minor maintenance and families are
regularly involved in working bees to help with tasks such as cleaning the verandah blinds, painting
equipment such as the cubby and blackboards, tidying the yard and cleaning gutters.

Exceedihg'fNQS
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The environment is inclusive, promotes competence, independent exploration and learning
through play.

Standard 3.2

Evidence for Standard 3.2

Indoor and outdoor spaces at the servnce are erX|bIe and enhance re;sponsnveness to chlldreff'}?

Standard 3.2 is rated —
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Standard 3.3 The service takes an active role in caring for its environment and contributes to a sustainable

future.
= D o — R
3.3l 1 Sustainable practices are embedded in service operations. Lo Mgt
ol £ e = B ABICERT = AR | oy G S
3.3.2 | | Children are supported to become environmentally responsible and show respect for the ‘ Met
| | environment. T

Evidence for Standard 3.3

There is clear evidence that sustainable practices are embedded in service operations and that there
is a commitment to caring for the environment and contributing to a sustainable future.
Sustainability is a key priority in the service’s Quality Improvement Plan and it is a concept that has
been embedded in curriculum for children. Educators have accessed WOW resources to support
children’s learning about sustainability. For example, children have been actively learning about
reducing, reusing and recycling waste. This activity has been extended to understanding which
organic food scraps can be placed in the service’s worm farm. Children sort waste at meal times
using three containers one for food scraps, one for items that can be reused (e.g. small plastic
yoghurt containers) and one for other waste (e.g. paper). Each day a small group of children take
the organic food waste to the worm farm and or compost area.

“The service also has two bins available for waste which children use at other times of the day. One of
the bins is a recycling bin and the other a landfill bin. The bins are different colours and the recycling
bin also has a recycling symbol on it which children are familiar with.

Educators engaged children in conversations that reinforced sustainable practices when the
opportunities arose during the course of the day. Children also demonstrated an understanding and
curiosity about sustainable practices and sought out educators to ask questions. For example, a
_younger rural care Chl|d asked about rubblsh that could go into the land fill bin.

Other |n|t|at|ves at the service mclude using the WOW audit tool to monitor rubbish collected after
children had eaten for a week at preschool, walking around the community to collect waste and clean
up the local environment, an incursion at the service about recycling (‘Professor Planet’s and his
Revolutlonary Recyclatron) and a nude food day. Educators created a display using rubbish collected
during the audit and added additional information for families about how to reduce waste. For '
_example, there is information about considering packaging options, making a ball with used alfoil
and placing it in the recycling bin when it is large enough, packing food in reusable containers and
packing nude food without wrapping in lunch boxes. The service has plans to repeat the waste audit
at the service as well as the nude food day.

Self stopping taps have been installed in the bathrooms and the service has plans to install a
rainwater tank to supply water to the sandplt The director stated that educators are conscious of
_water conservation and support children to understand that limiting water use in the sandpit
- supports sustainability.

As noted in standard 3.1 the service has established a fruit orchard, raised garden beds in which
edible produce is grown, a compost heap and worm farm at the front of the service. There are also
raised garden beds in the outdoor play area where herbs and other produce such as spinach is
grown. Strawberries are also being grown in another half barrel planter in the outdoor play area.
Children are actively engaged in the processes of | preparing, planting and caring for produce grown
in raised garden beds at the service and thus have opportumtles to learn about and care for their
environment and the produce from the garden in cooking experiences (refer to standard 2.2). These
experlences prowde chlldren WIth opportunltles to learn about sustainable practices and care for the
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environment.

Educators also encourage and support children’s curiosity about and respect for their environment.
For example, educators have created a display which outlines children’s exploration of seasonal
changes that take place in autumn and entries in portfolios describes how children’s interests in a
leaf insect they found in the garden was extended to learning about camouflage. The service also
has chickens which children help care for. They feed the chickens and also collect eggs.

Standard 3.3 is rated Exceeding NQS
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Quality Area 3 summary

QA3 Minor Adjustment Notes

QA3 Quality Improvement Plan Notes

QA3 Compliance Notes

For Quality Area 3, is there an unacceptable risk to the health, safety or wellbeing No
of children?

Quality Area 3 is rated

~ Exceeding NQS
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Quality Area 4 - Staffing arrangements

Staffing arrangements enhance children’s learning and development and ensure their safety and
wellbeing.

Standard 4.1

Evidence for Standard 4.1

Four educators are employed by the service in permanent and long term contract roles and another
two educators are employed regularly on a casual basis. Educators are deployed in ways th: -
promote continuity and contrlbute to a safe, predictable Iearnlng environment that enhances

children’s wellbeing.

The director, who is the educatlfonal Ieader and early chlldhood teacher (ECT) at the service, has a
Masters of Early Childhood Education and is employed on a five year contract. The early chlldhood
'worker (ECW) who is employed to rt the director with the mplementatlon of the preschool
: program has a Certificate III quallﬂ :and is permanently employed at the service. Two rural
care workers (RCW) implement the rural care program. They both hold a Diploma level qualification
and one of them is studying for a Bacfhélofr of Educatlon (Early Chlldhood) There are two addltlonal

:;w1th the preschool program on Monday, Wednesday; ind Friday and

er while preschool ed rs are on site; an additional worker is rostered
t with the school aged care program. On Tuesday and Thursday rural care
r program with additional ducators employed to prov1de inclusion support
on with the school aged care program. The prov1510n of inclusion support =
1 of all children in the e catlonal program and co utes to a high quaht"* '

Standard 4.1 is rated = ,'ff_ ing NQS
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Standard 4.2 § Educators, co-ordinators and staff members are respectful and ethical.

Evidence for Standard 4.2
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Standard 4.2 is rated
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Quality Area 4 summary.

QA4 Minor Adjustment Notes

QA4 Quality Improvement Plan Notes

QA4 Compliance Notes

For Quality Area 4, is there an unacceptable risk to the health, safety or wellbeing No :
of children?

eding NQS

Quality Area 4 is rated




Quality Area 5 - Relationships with children

standard 5.1 Respectful and equitable relationships are leveloped and maintained with each child.

5.1.1 Interactions with each child are warm, responsive and build trusting relationships. Met
Every child is able to engage with educators in meaningful, open interactions that support the

5.1.2 L : ; ; Met
acquisition of skills for life and learning.

5513 Each child is supported to feel secure, confident and included. Met

Fvidence for Standard 5.1

Building and maintaining respectful relationships that foster a sense of security and belonging
amongst children and families is a central tenet of the service’s philosophy. The atmosphere at the
service was happy and relaxed and families and their children demonstrated an established sense of
security and belonging. Children and families were observed entering the service, following routines,
greeting educators and their friends, and transitioning smoothly to engage in play. Educators
greeted all children and families warmly using their names as they came into the service in the
morning and were available to support families and children as they put their belongings away and
settled into play.

Educators were responsive to children providing comfort as necessary. For example, younger
children in rural care who became upset when their families left were well supported by educators
who cuddled them and spoke to them in soft reassuring tones and slowly assisted them to settle into
an activity they enjoyed. Children were also observed comfortably approaching educators for help,
reassurance and encouragement as well as to celebrate their achievements and just share their
thinking about a range of matters. Educators were observed consistently supporting children’s
independence, choices and being responsive to their needs. For example, children sought out
educators to provide support to enter play, share resources, read stories to them and tell them
about their play.

Educators were also playful with children. For example, an educator who was providing guidance for
a child about how to move her legs on the swing to keep a rhythm going and swing a little higher put
her hands out and encouraged the child to try to touch them with her feet. The educator moved back
as the swing came toward her and the child started to giggle. The educator smiled and giggled and
said ‘nearly, nearly ... just a bit higher’. As the child swung toward her the educator moved back
again and she and the child shared another giggle. The educator encouraged the child again saying
Yjust a little higher’ allowing the child to touch her hands with her feet on the next swing forward.

Educators’ skilfully engaged children in meaningful and open interactions that both contributed to the
acquisition of skills for life and learning and enhanced confidence. Educators were overheard having
a variety of conversations with children related to their play (e.g. dressing up as fairies, running a
café), their home life (e.g. discussing upcoming holidays, whether they were travelling, where they
were going to stay) and their preferences including the things they enjoy doing. In addition,
educators were aware of children’s emerging abilities and continuously supported children to take
risks enhancing both skills and confidence.

Inclusiveness and sense of belonging are promoted through educators supporting children’s
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independence, choices and being responsive to their needs. In addition, educators facilitate
‘inclusiveness and sense of belonging by promoting children’s social and emotional development
(refer to standard 5.2), providing support for turn taking, and involvement in sharlng the
_respon5|b1hty for caring for their environment (e.g. collecting eggs, collecting the mail, packing up).
 Educators are also sensitive to and respectful of children’s individual backgrounds and actively plan
to create an inclusive environment for children through catering for their interests and abilities (refer
to standard 1.1) and facilitating inclusion support for children with special rights.

Standard 5.1 is rated = i';r ~ Exceeding NQS
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521 Each child is supported to work with, learn from and help others through collaborative

learning opportunities. Mgt

522 Each child is supported to manage their own behaviour, respond appropriately to the Met
o behaviour of others and communicate effectively to resolve conflicts.

5.2.3 The dignity and rights of every child are maintained at all times. Met

The play environment was organised to facilitate opportunities for children to work with, learn from
and help peers. Collaborative learning opportunities were extensive. Resources were plentiful and
presented in a way to facilitate use by groups or individuals (refer to standard 3.2). Educators
encouraged and supported children to work collaboratively and were responsive to children. For
example, educators were observed facilitating children’s engagement in socio-dramatic play in the
outdoor area (i.e. café, zoo play, dress ups). Educators also supported children to enter play already
underway using a variety of strategies including asking children who were already engaged in play to
find a role for other children and or share space and resources.

There is a clear commitment to creating a respectful, harmonious and inclusive environment for all in
which each child is supported to build and maintain sensitive and responsive relationships with other
children and adults (refer to standard 1.1). This commitment is consistent with the values
underpinning the service’s philosophy and ‘Site Behaviour Code’ and is promoted by supporting
children to recognise their own and other’s emotions and express their feelings in pro-social ways to
facilitate the development of emotional self-regulation and empathy, and enable positive
interactions.

In addition to implementation of the KS:CPC and in particular the theme ‘We all have the right to
feel safe’ educators use a range of strategies to support children’s understanding of expectations and
promote emotional self-regulation. During the assessment and rating visit educators were observed
modelling how to negotiate for children, encouraging children to talk to each other, explaining
consequences of actions and being available and following up when children sought them out to
report inappropriate behaviour. Children’s interactions with each other and educators were indicative
of the support provided by educators to enable them to develop and maintain sensitive and
responsive relationships with their peers and adults. Educators also acknowledged pro-social
behaviours amongst children.

Educators create an environment, through organisation of materials and routines and their
interactions, to support children to engage in sustained play which limits occasions where children
need guidance and support to communicate effectively to resolve conflicts (refer to standard 3.2).
Routines are organised to promote cooperation and successful transitions. Educators facilitate
smooth transitions in a range of ways including alerting children in advance of transitions using a
bell.

Educators consistently support and promote the dignity and rights of every child. During the
assessment and rating visit educators consistently supported children to make their own decisions
and were observed using positive language, gestures, facial expressions and tone of voice in all their
interactions with children including using positive and constructive approaches to guiding children in
their interactions with each other.
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Standard 5.2 is rated
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Quality Area 5 summary

(s

QA5 Minor Adjustment Notes
QA5 Quality Improvement Plan Notes

QA5 Compliance Notes

For Quality Area 5, is there an unacceptable risk to the health, safety or wellbeing No
of children?

Quality Area 5 is rated — = , Exceeding NQS' ,
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Quality Area 6 — Collaborative partnerships with families and
communities

Standard 6.1 f§} Respectful and supportive relationships with families are developed and maintained.

shown arour

‘enrolment fﬁ
policies wh|;
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e assisting with excursions.

The director stated that one of the children’s grandparents who is a shearer came to the service and
spent time with children talking about his work and showing children his equipment. Families have
also responded to requests for materials that can be used for loose parts play (e.g. crates).

Families are actively encouraged to join the service’s governing council and contribute to operational
decision making. Governing council is actively consulted about important matters including
curriculum. Families also have many opportunities to provide feedback. For example, families are
encouraged to provide feedback informally in person or via the service’s Facebook page. A family
survey is also distributed each year which seeks information about families’ satisfaction with the
service around the seven areas of the National Quality Standard (NQS). Families’ feedback is used in
reviewing the service’s QIP and developing the service’s site improvement plan and influences
changes to service operation.

As well as information provided to families as part of the enrolment process information about the
service and service operations is also shared with families in informal conversations, newsletters,
extensive displays around the service about children’s involvement in curriculum (refer to standard
1.1), via the services’ website and Facebook page. There is also a notice board on the verandah near
the entrance to the service and a large display board in the indoor area which are used to provide
information to families about the service and service operation.

Standard 6.1 is rated Exceeding NQS



Families are supported in their parenting role and their values and beliefs about childrearing are
respected.

Standard 6.2

Evidence for Standard 6.2

'ou’ their child’s learning and wellbeing
¢ th educators about their Chlld s -

hild n enrolled in rural care
toHetmg) ThIS :

”Fam' ies are actlvely supported to prowde information

director reported that famllles are always offermg lnformat|on 'about their children’s learning and
development. If educators have any specific concerns about a child’s learning and development they
make a time to speak with families. Families are actively encouraged to view their child’s portfolios
and discuss their child’s engagement with the program, learning and development and provide
feedback on learning stories. In addition educators complete communication books for children
attending rural care in which they note important information about children’s sleeping, toileting and
eating for families. :

The director meets with families for ‘Parent Chats’ in week 8 of each term During this meetmg th =
director shares the child’s portfolio with the family noting the child’s progress and seeking feedback
from families about what they believe are their child’s strengths, interests and their goals for their
children. This information is used by educators to formulate individual learning goals for each child
for the following term.

The serV|ce prowdes a range of mformatlon to support parentlng and family wellbelng 'Thls
d | =

j'—ﬁDlspIays at the service include mformatlon about how to support literacy and numeracy
development.

Standard 6.2 is rated Exceeding NQS
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The service collaborates with other organisations and service providers to enhance children’s
learning and wellbeing.

Standard 6.3

Evidence for Standard 6.3

The service has a good relationship with community members, services and businesses and engages
with them to enrich the curriculum offered to children as well as to support fundraising for the
~preschool. For example, the local Country Fire Service (CFS), Police and a community member who
cares for orphaned animals visit the service to talk to children about their work. The local DECD
Aboriginal Consultant has also visited the service to support children’s understandlng of Aborlglnal
culture Educators often take chlldren |nto the community to VlSIt local busmesses as well as to

scavenger hunts. Chlldren visit residents at the local hoj |tal and sing songs with patlents and the
community |lalSOl"l at the hospital often visit e with some of the residents. The service is
an active participant in the local Folk Fair staffing the beverage stall as a fundralsmg exercise for the
service. Local busmesses also donate products to support ‘preschool actIVItles =

The serVIce act|vely engages with agenC|es to support ch|ldren 's health and wellbelng For example
the service facilitates preschool health checks conducted by CaFHS, partIC|pates in the Lift the Lip
program and has accessed the OPAL program offered by the local councn Preschool health checks
~were being conducted on the day of the assessment and ratmg visit. The CaFHS nurse came and
;lntroduced herself to the authorised offlcer and spoke about the professmnalf relationship that had

been established with the service. The nurse stated that the service supports families maklng
,,referrlng famllles th ‘make use of rural care to the CaFHS clinic run ln town once a month

:The service has a weII _established relatlonshlp with the local DECD pnmary school and other
preschools in the district which have been facilitated through the DECD local partnershlp The -
director stated that there are strong supportive links between directors of preschools in the area as-
well as other school leaders and these relat|onsh|ps within the partnershlp support successful
tran5|t|ons to ‘school for ch|ldren = S ,

children enrolled at the service attend the local DECDJ rlmary school wh|ch is located across
“the road from the service. Preschool children visit the prlmary school frequently making use of the
“oval and playground as well as v151t|ng ‘the junior primary classroom each term. The junior prlmary
_class also visits the preschool regularly. The junior primary teacher from the primary school visits
_the preschool in week 7 and 9 of each term except in Term 4 when preschool childre ,rnake four =
transition visits to the school. Preschool children and rural care children also attend school
“assemblies and junior primary children, preschool children and rural care children oftenrgo on
_excursions together. These visits and interactions offer children the opportunity to engage with the
whole school and have real school experlences This supports educators plan to develop children’s
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understanding that school has its own culture. Educators also prepare a statement of learning for
each child which is shared with the child’s school with families’ permission.

Educators also consider the needs of children attending other schools in the district making the most
of opportunities for interaction. For example, children from the catholic primary school located in
Gladstone visited the service and educators organised for a ‘kindy at school’ day at the Wirrabara
primary school.

The director stated that conversations about transitions for children with special rights start early
and meetings are arranged with the family, specialists, preschool educators, school principals and
teachers to share information with a view to ensuring roles and responsibilities are clarified,
continuity for children, appropriate supports are in place before the child starts school and
determining flexible program of transition visits.

Strong relationships with government and non-government agencies contribute to children’s learning
and well-being as well as enabling educators to plan more effectively for the participation of children
with special rights. In addition to being able to access inclusion and support assistance for children
through DECD support services when necessary the service also has established relationship Novita
who provide inclusion support for rural care children with special rights. As noted in standard 2.1
educators work collaboratively with specialists (e.g. physiotherapists, occupational therapist, speech
pathologists) to maximise children’s participation in the program.

Standard 6.3 is rated Exceeding NQS
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Quality Area 6 summary

QA6 Minor Adjustment Notes
QA6 Quality Improvement Plan Notes

QA6 Compliance Notes

For Quality Area 6, is there an unacceptable risk to the health, safety or wellbeing No
of children?

Quality Area 6 is rated Exceeding NQS

37!}5ag'e'



Quality Area 7 — Leadership and service management

Effective’ leadership’ promotes’ organisational culture ‘and builds' a' professional learning
community.

Standard 7.1

Evidence for Standard 7.1

The director, who is also the educatnon dards amongst
educators ln all aspects of thelrlrole at

the director is supp D
learning.

preschool program as well as the rural care program and the pIaygroup' The service s governin
councﬂ is actlvely engaged m maklng decision about a range of matters such as the servnce 's pollcy

induction also includes RAN training. The director stated that new governlng C
also encouraged to talk to former governlng council members and office bearers.

icators engage with both DECD processes and site specific
duction is tailored specifically to meet the individual needs of
= they will be undertaking at the service. Information about the health
ldren emergency procedures, the service philosophy and Slte speC|f|c policies are
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shared with new educators during site specific induction.-DECD ‘induction processes and.the
associated checklist are completed online. The director and other educators are available to support
new educators in this process. There is also an induction process for relief educators, volunteers and
students.

As a DECD preschool the service is reliant on DECD processes for staffing. Nevertheless the director
has been appointed on a five year contract, the ECW who employed within the preschool program is
a permanent employee and educators working within the rural care program have been employed at
the service since the rural care program was established which has contributed to continuity and
establishment and maintenance of secure relationships with children.and families. The director
stated that the contribution to the service by two educator working in the rural care program are
valued by the staff team and families and she has been exploring how the can be made permanent.
As noted in standard 4.1, the service has a regular relief ECT who lives in the district who can be
called in the absence of the director. and educators working part-time at the service are called upon
to fill.in for.each other within the pre-school and rural care program-when possible.

All adults working with children and those engaged in management of the service, are fit and proper
in accordance with relevant legislative requirements and DECD policy.

Exceeding NQS
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Standard'7:2 @ There is'aicommitment to continuous improvement.

Evidence for Standard 7.2

;’rura”cére programs at the serv1ce = ;;—,; —

There is a commitment to contlnuous improvement amongst educators at the serviceanda =
systematlc approach to the self-assessment process. The director statedr the QIP is always on the
agenda at staff meetings. At each meeting educators engage with the elements of a particular
quality area and revisit strengths, progress toward goals and issue an be addressed through
the quality improvement proCesses . The director stated that she rep 0 governing council at each
“meeting using the seven quality areas of the NQS and these repc rovide a foundation for the
annual report along with the D site review processes. The family feedback survey whichis
structured around the se quality areas of the NQS and the,f nual report also provide lnformatlon 7
that influences service opere ions and contributes to the ongoing development of the QIP. All these
processes combined ena omg monitoring of |mplementa f strategles to achieve goals,

~amongst educai’ors’., For example, an educator is intere:
in young children’s literacy and numeracy developme
in these areas ,

The director |s

DECD reglon edu onal dlrector




Exceeding NQS
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Standard'7.3 R'Administrative systems'enable the effectiveimanagement of a'quality service:

Evidence for Standard 7.3

Administrative systems enable the effective management of the service and contribute to contlnuous
service improvement. The service makes use of the DECD Early Years System (E =
admlmstratlon and referrals for support services for children are also made throu

used to manage work health and safety reqwrements Matters relatlng to faC|I|t|es are m
through use of the Facilities Administration Management Information System (FAMIS
retrieved from these systems to inform the preparation of the service’s annual report and
the annual review process and data from both mfluence the develo ':ment of

standard 7.2). , , ,

The service has an arrangement with the Iocal prlmary school enablmg thelr N '
manage the services finances and maintain financial records. A centralised process is in place for the
mamtenance of the rural care finances.

Recordis : : S|t|ve nature are stored securely in Iocked f|||ng cabinets in the ofﬁce Wthh is also

A As noted in standard 2; 1 educators report seriou dents on IRMS and the approved prov1d, r==
DECD notifies the regulatory authority. Changes to service operations are aIso reported to the

|n|mlsat|on of gr|evances and complalnts and anyr :
its own site specific process for dealing with concerns
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raised by families -and managing grievances based on the DECD Parent Complaint Policy. The
director stated that families are comfortable approaching educators at the service with any questions
or concerns and there has been only been one instance during her time at the service where it was
necessary for her to meet with a parent to resolve the grievance.

Families receive copies of site specific policies with the service’s enrolment pack. The services
information booklet summarises key policies and includes a list of both site specific policies and
approved provider policies and -how they can be accessed.

The service’s:policies and procedures are well documented and implemented. For.example; the
service's Site Behaviour Code clearly outlines strategies to support children to manage their own
behaviour and educators were observed implementing these strategies (refer to standard 5.2) during
the assessment and rating visit. The service has.a systematic process for reviewing policies.
Educators review a couple of policies each term at staff meetings. Feedback and recommendations
from educators are taken to the services governing council for discussion. Governing.council ratify
policies once final changes have been made.

Exceeding NQS
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Quality Area 7 summary

QA7 Minor Adjustment Notes
QA7 Quality Improvement Plan Notes

QA7 Compliance Notes

For Quality Area 7, is there an unacceptable risk to the health, safety or wellbeing No
of children?

Quality Area 7 is rated Exceeding NQS
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Assessment and rating summary

Quality Area 1 is rated Exceeding NQS

Quality Area 2 is rated Exceeding NQS

Quality Area 3 is rated Exceeding NQS

Quality Area 4 is rated Exceeding NQS

Quality Area 5 is rated Exceeding NQS

Quality Area 6 is rated Exceeding NQS

Quality Area 7 is rated Exceeding NQS




Summary comments

Minor adjustment notes summary

Quality Area 1

Quality Area 2

Quality Area 3

Quality Area 4

Quality Area 5

Quality Area 6

Quality Area 7

Quality improvement plan notes' summary

Quality Area 1

Qualfty Area 2

Quality Area 3

Quality Area 4

Quality Area 5

Quality Area 6

Quality'Area 7

Compliance notes summary
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Quality Area 1

Quality Area 2

Quality Area 3

Quality Area 4

Quality Area 5

Quality Area 6

Quality Area 7
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